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Introduction

The ongoing economic and political crisis in
Lebanon has devastating effects on public
education. We are witnessing the crumble of the
infrastructure in public schools, increasing levels
of school dropouts, a spike in the poverty of
learning and a disparity of educational levels of
children in private and public schools. Children
and youth belonging to socially vulnerable and
marginalized communities are the most affected
by this situation. On the other hand, there are
many local, international, governmental, non-gov-
ernmental and community-led organizations
working separately and/or together to counteract
the effects of the crisis. However this work is dis-
connected, defragmented, project based and is
not leading to the aspired change on the ground.

In our quest to answer the inquiry on what can
be done to transform public schools into more
socially just spaces that are safe, healthy and re-
sourceful for future generations through commu-
nity participation, we resort to the African proverb
“It takes a village to raise a child” to investigate
the possibility and impact of the social synergetic
paradigm in public schools. We ask: “How could
the efficient use of the Social Capital of the “vil-
lage” better the education of the “child”?

Social Capital is "the networks of relationships
among people who live and work in a particular
society, enabling that society to function ef-
fectively". Interpersonal relationships, a shared
sense of identity, shared norms, shared values,
trust, cooperation, and reciprocity are the factors
that make the social capital more effective. In
Lebanese communities, however, the social cap-
ital is deeply entrenched within the cultural and
historical fabric of the Lebanese society and that
the educational field is characterized by networks
of kinship and patronage, which play a significant
role in determining access to educational oppor-
tunities and resources” (Egan and Tabar 2016).

In this paper we argue that the lack of synergy in
the work of the stakeholders in education leads
to providing only certain individuals with advan-
tages while others not. We emphasize the need
for educational policies that allow the use of the
social capital of communities to promote greater
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equity and access to education for all individuals
rather than causing more disparity.

This project is a research based on the syner-
getic paradigm applied in education. It highlights
the perspective of the community-based par-
ticipatory practices of ALPHA Association and
SCOPE- Solidarity Collective of Professional
Educators. The objective of this research is to
analyze and evaluate the data collected from AL-
PHA's interventions in public schools in Southern
Lebanon to reflect on best practices and ac-
tions in order to produce recommmendations and
procedures to inform policies. Accordingly, it will
disseminate value-based knowledge targeting

all stakeholders, actors, policy makers, NGOs,
INGOs, communities and the general public.

This study aims to address the following research
inquiries:
1. What are the assets in the Lebanese public
schools that support community participation
and engagement?

2. What are the challenges faced by a com-
munity participation approach in schools in the
Lebanese context?

3. What are the best practices supporting com-
munity participation in schools in the Lebanese
community context?

The Synergetic
Paradigm

Social Synergetics Model is the application of
whole systems of thinking to social structures,
organizations and relationships. It serves as a
holistic problem-solving framework, optimizing
outcomes with minimal resources. It provides
an approach to problem solving that views a
‘problem' as part of an overall system, rather
than in isolation from other factors in the environ-
ment. It is a way to harmonize the use of social
capital such that it works more effectively, from
the grassroots to the highest echelons of power.
[t focuses on creating positive social interactions
and relationships within the classrooms, schools
and communities. Applied in education, the
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synergetic paradigm covers the exploration and
use of the social capital of a community to carry
on positive changes in response to disturbances.
Social capital is best realized through harmoniz-
ing the relationships among stakeholders, without
which the development of education policies is
impossible.

Social synergy Social synergy can improve critical
thinking, problem-solving, and ownership by
providing individuals with opportunities to collab-
orate and engage with others, learn from differ-
ent perspectives, and work towards a common
goal. For example, working together to achieve

a common goal requires critical thinking skills to
analyze and evaluate different perspectives and
ideas to come up with a solution that is best for
the group. Through the process of collaborating
and engaging with others, individuals can learn
to challenge their assumptions and biases and
develop a more open-minded and analytical
approach to problem-solving. Collaborating on a
problem can lead to a greater understanding of
the issue and new ways of approaching it. WWhen
people work together in a collaborative setting,
they can come up with more creative solutions
that they might not have thought of individually.
Moreover, social synergy can provide a sup-
portive environment in which to experiment and
take risks, and this can lead to breakthroughs in
problem-solving (Stauffer, 2020). In addition, so-
cial synergy can promote ownership by creating
a sense of shared responsibility and accounta-
bility for the outcome of a project or task. When
individuals are part of a team, they are more likely
to feel invested in the success of the project and
take ownership of their role in achieving it. This
sense of ownership can lead to a greater com-
mitment to the task at hand and a greater willing-
ness to take on challenges and see them through
to completion. (Easterling et al., 2013).

[t's worth mentioning that social synergy in
education is related to key pillars such as so-
cial cohesion, community assets, and collective
efficacy. Social synergy in education can help
promote social cohesion by bringing together in-
dividuals from diverse backgrounds and creating
opportunities for collaboration and engagement.
By working together towards a common goal,
students and educators can build relationships
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and develop a sense of community, which can
help foster a more cohesive and inclusive soci-
ety (Stauffer, 2020). It can also help identify and
leverage community assets by collaborating with
community members where educators can tap
into local knowledge, resources, and expertise
to create more effective and relevant learning
experiences for students. This can help build
stronger connections between schools and the
broader community, and promote a sense of
shared responsibility for education (Easterling et
al., 2013). Moreover, it can enhance collective
efficacy, which refers to the belief that individuals
working together can achieve shared goals by
creating opportunities for collaboration and en-
gagement in which educators can help students
develop a sense of agency and empowerment
that can foster a belief in their ability to make
positive change in their communities. This can
help build a culture of collective efficacy, where
individuals feel empowered to work together to
address social issues and improve their commu-
nities. (Manini, 2018)

It's also worth mentioning that the different types
of knowledge, whether foreign, traditional, or
acquired knowledge can contribute to social
synergy in various ways. For example, foreign
knowledge can contribute to social synergy by
introducing new perspectives, skills, and solu-
tions to a community (Ayers, 2018). It can help
to adopt new things or technologies. It has a
positive impact on acquiring innovative ideas
especially if it is re-combined with the group’s
traditional knowledge (Moll 2021). Whereas tradi-
tional knowledge can contribute to social synergy
by being a unique knowledge to a particular cul-
ture or society providing a shared identity among
members of a community. It can also serve as a
basis for collaborative decision-making and an
awareness of learning together towards shared
goals (Zidny et al., 2020).
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Context Analysis

Lebanese official educational plans have always
underlined a national vision of the role of the hu-
man capital in the country’s development. Public
schools in Lebanon came into being in the 50s
to provide universal access to free education,

to guarantee equal opportunities for all children,
to improve social conditions and enable social
mobility, and prepare for citizenship. After the Taif
agreement , one of the main goals of the 1994
national educational plan were, to align education
with labor markets’ needs, achieve an enroll-
ment balance between academic and vocational
tracks, advance in the sciences and technology
but also to build a national identity In 2021,
amid the current crisis the 5-year Plan for Gen-
eral Education set by the Ministry of Education
and Higher Education (MEHE), emphasizes on
good quality education for all, on providing young
people with the skills they will need in the 21st
century, on contributing to rebuild the country
and its economy and on building citizenship

Today public schools seem unable to fulfill these
missions. The collapse in budget revenue has
forced a drastic and disorderly cut of public
spending to minimal levels. In governmental
educational institutions, the allocated resourc-

es are more spent to integrate Syrian refugees’
children in the defective Lebanese public school’'s
system than to improve quality education for all;
Syrian and Lebanese children. In parallel, as a
result of the economic crisis, public schools are
registering an exponential demand. Nonetheless
even “the new poor” are still reluctant to send
their children to public schools. So, today, public
schools’ students are mainly those who belong
to the most socially vulnerable Lebanese and
Syrian refugee groups. In a country that is sinking
every day a little more into an unsolved crisis,
revitalizing public schools is a challenge that will
have to be met.

The efficacy and authority vested in municipalities
by governmental directives are on a decline due
to ministerial decisions, thereby constraining local
authorities from actively contributing to the align-
ment of resources for the enhancement of public
schools. The centralization of education in Leb-
anon and its susceptibility to prevailing sectarian
or political local authority further exacerbate this
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situation. In this context, local and international
non-governmental organizations assume a pivot-
al role in fostering social synergy within Lebanese
communities however this is not happening due
to the lack of transparency in fund reporting,
corruption and the lack of accountability.

On a different level, the outdated teaching
methods and curricula in Lebanon focus more on
conformity, memorization and national stand-
ardized testing rather than developing critical
thinking and problem-solving skills; which is then
clearly reflected in communities. Another chal-
lenge is the strict cultural and social norms that
hinders the acquisition of critical thinking and
problem-solving skills. For example, certain cul-
tural norms prioritizes obedience and conformity
over individuality and creativity. Political instability,
corruption and the use of the social capital of
communities to benefit a few create an environ-
ment of uncertainty and fear, which can make it
difficult for stakeholders to engage in open and
honest discussions about complex issues.

Case Study:
Ethnography of a
Community Led
action to Revitalize
Public Schools.

Revitalization inputs and objectives

In partnership with Kinder Note Hilfe Germa-

ny (KNH) and with the support of the German
Federal Ministry for Economic Cooperation and
Development (BMZ) ALPHA is currently imple-
menting a 4-years project combining education
and protection activities in two public schools
located in two southern Lebanese villages, Tibnin
and Kabrikha.
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The project provides the art, physical education
and computer classes that are planned in the
Lebanese curriculum, but not taught in practice
because of a lack of budget. It also provides
Psycho-Social Support (PSS) to strengthen
children’s ability to cope with adverse childhood
experiences and to strengthen their cognitive
skills, families and teachers support to cope
with stress and pedagogical requirements. On
one respect, the project is aiming at improving
positive parenting, children's nonviolent social
behavior and teachers’ resilience to cope with
the current situation; on the other respect, it
aims at strengthening the cognitive capacities
of the children and the schools capacities as
public educational institutions.

Caring for children’s
education is a shared
responsibility.

Education is not limited to schools but is done
through several actors and institutions that make
up the educational community. Hence, we need
to understand how ALPHA mobilized the edu-
cational community in Tibnin and Kabrikha to
engage effectively with the project’s objectives.
So, if partnerships should be built at all levels of
this educational community the call for active
participation is no less a great challenge.

Community
consensus building
around the project
aiming at revitalizing
public schools.

This specific project includes new activities and
approaches but also several stakeholders, there-
fore the mobilization and harmonization process
requires the following plan of action.

1. Sharing the project “ownership”

Building a community consensus around the
project “ownership” helped in anticipating and
addressing potential barriers. One of these
barriers was to enhance trust between different
groups working around Tibnin and Kabrikha

A Social Synergetic Model in education

public schools. Tensions between school princi-
pals and teachers around workflow and perfor-
mances, and tensions between the hosting and
refugee communities were identified. Tensions
between public and private schools around na-
tional educational deliverables were also identi-
fied. To transform these tense interactions into
cooperative ones, ALPHA created “ownership
responsibilities” for each group. The education
district became responsible for coordination and
acknowledgement regarding the implementation
of new activities; the Municipalities played the
role of local authorities, families were involved

in their own wellbeing and the wellbeing of their
children, school principals shared input to estab-
lish a common goal and a clear plan of action
and school teachers shared understanding of the
project’s goals. ALPHA aligned their projects with
the children;s demands, “they wanted to play
and learn at once and not only learn”, S.F

2. Demonstrating adaptability and prob-
lem-solving capacities

4 meetings were held with different stakeholders’
groups for testing assumptions, and hypotheses
but also for adapting activities to the demands
of the community. Adaptability and flexibility are
necessary to reach community consensus and
help identify changes to be made that are neces-
sary for the project’s success. Nonetheless, since
the project’s aims are more oriented towards
problem-solving, finding the right solutions to
the problems the community faces had to start
by changing the ways community members
approach a certain problem and think about it.
Thus, adaptability does not mean sticking to

the community demands, “which are only about
financial aid due to the dire situation”, N.I, social
worker but also adapting communication strat-
egies that bring stakeholders to adopt a more
creative problem-solving attitudes rather than
than to framing themselves in the passive role of
“aid recipients” or “beneficiaries”.

3. Avoiding language barriers and bridging
communication gaps

The ultimate communication goal has been to
develop strong, trusting relationships with all the
educational community members, and to ensure
that activities are understood as tools for posi-
tive changes. When speaking to all stakeholder

11
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groups, bridging the communication gap was to
communicate in terms everyone can understand.
Furthermore, to be effective in communicating
the project objectives to the parents, ALPHA
needed to understand the socio-demographics
changes that occurred in Tibnin and Kabrikha.
Before addressing parents, the team collected
information about the families’ characteristics,
the vernacular languages they speak, and their
education levels.

“Our beneficiaries are much different than they
were 17 years ago, when we started our activities
in the southern Lebanese villages after the 2006
war. Today, if we want to discuss policy change,
we must be more careful with jargon, we must
be very specific on objectives but also, we must
show empathy; we are asking people fighting for
their survival to understand problem solving and
policy change in education and in parenting, we
can’t overwhelm them with jargon and theories”.
H. Educator

4. Stimulating municipalities core mandate

In Lebanon, Municipalities are supposedly re-
sponsible for the development of public schools.
They interact closely with school principals and
with the education district, they have the duty to
finance development activities and to ensure that
these planned activities are implemented. Since
municipalities budgets are deficient, in Tibnin
and in Kabrikha, this project was welcomed by
the municipalities of these villages as “a revival of
their stolen role”. Mr. Imad Fawaz, Head of Tibnin
municipality. Municipalities were encouraged to
complete their role in the community, and the
community was encouraged to commit to the
project.

5. Ensuring job opportunities to local profes-
sionals

As said before, the project provides art, physical
education and computer classes, PSS sup-
port sessions to strengthen children’s ability to
cope with adverse childhood experiences and
to strengthen their cognitive skills, families and
teachers support sessions to cope with stress
and pedagogical requirements. For 4 years,
this project will provide income to sport , art
and computer class teachers, to trainers, social
workers and psychologists, all of them inhabit-
ants of Tibnin and Kabrikha villages or in neigh-

A Social Synergetic Model in education

borhood localities. Hiring professionals from the
community ensures that local residents — particu-
larly educated women- have a path to a better
economic situation. Engaging the local experts

is an effective tool for maximizing community
engagement.

6. Outcomes

Due to the mobilization strategy, the educational
community in Tibnin and Kabrikha was motivat-
ed to take part in the project’s activities. Sharing
the project ownership reduced implementation
barriers, all stakeholders were aware of how the
budget would be spent and how the resources
would be used. Children, parents, trainers and
trainees benefited from the activities and the new
equipment. The municipalities gained pride by
regaining their role as a local authority.

Even though this participatory approach was
successful, we are still far away from becoming
the “village” that works in harmony to devel-
op a public school as all the work done is fully
dependent on grants and services and not on
sustainable development.

Data Collection

Data collected is used to exemplify community
mobilization in the ethnography of two major
projects combining education and protection
services. The first one aims at improving quality
education in public schools and the second is
providing early childhood education classes to
Syrian refugee children. The specificities of the
supportive community social capital that is built
around each project tend to be problematic if
we envisage “community participation” in cor-
relation with “the community capabilities”. In
this respect, the testimonies in regards to some
project's controversial aspects tend to reveal

a negative synergetic influence of the southern
community’s social system and its resistance
to effectively engage in making a change in the
education and protection system. In another
aspect, while searching where to find synergies
for policy change, interviews revealed interesting
data. Firstly, not all parties can play an equally
important role in addressing existing education
and protection problems, and /or in taking action
to attain the optimum conditions that lead to
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positive changes in relevant policies. Secondly,
there is a need to distinguish among these par-
ties those who have the power to facilitate or to
block the synergetic process that leads to policy
change, from those who have interest in positive
changes for a better education and protection
system but have no power, so far.

This research is based on data collection to
inform on best participatory practices supported
by sources such as conducting semi-structured
interviews with key stakeholders, conducting
focus groups with community members, as well
as concluding existing projects’ reports. The Data
analysis of all this diverse collection is used to
come up with recommendations to inform policy
for high level stakeholders. Accordingly, to exam-
ine ALPHA's “praxeology” in community mobiliza-
tion and gain insights, testimonies were collected
about one’s own understanding of the following
concepts: trusting relationships, best practices,
policy and systemic changes, and social capital.

“Establishing and maintaining the trust and confi-
dence of the community is very important for the
ALPHA team operating in southern Lebanon”,

S. F, Head of ALPHA team southern Lebanon.
However, what is the informant's understanding
of establishing and maintaining trust?

ALPHA, positioning itself as a grassroots asso-
ciation deeply embedded in the communities it
serves, upholds trustworthiness as a fundamen-
tal principle. This ethos extends to the human
resources staff hiring policy, ensuring that all
collaborators are locals. Trust Plays an important
role in enhancing project outcomes, reducing the
gap between education and protection policies
and practices and fostering partnerships with
international and local NGOs. Trusted relation-
ships are integral to effective needs assessment,
as noted by Z.J., the focal point for protection.
These relationships thrive on a profound cultural
understanding, enabling ALPHA's projects to
positively impact students' behavior and aca-
demic success, as emphasized by N.I., a social
worker. Networking emerges as a crucial factor in
maintaining trusting relationships and facilitating
project implementation, a sentiment echoed by
Albert Abi Azar, the president of ALPHA Associa-
tion. Given the complexity of southern Lebanese
rural communities and the ongoing demographic
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and socio-economic changes, the ALPHA team,
led by S.F., underscores the significance of net-
working and cultivating trusting relationships in
navigating these complexities.

At the core of the best practices' definition lies
a focus on individual or collective development,
serving as the cornerstone for generating the
synergetic impact that leads to policy change.
Driven by this perspective, Dr. D, a psycholo-
gist with ALPHA, emphasizes that the guidance
offered to parents during sessions, for example,
constitutes best practices, providing new prin-
ciples of action to address challenges with their
children. However, Dr. D acknowledges limita-
tions, recognizing that best practices may face
constraints in cases such as divorce or early
marriage, where systemic changes are beyond
the organization's capacities. Hence, systemic
changes as a political responsibility. Albert Abi
Azar, the president of ALPHA, highlights the
need for political actors, parties, unions, and
international NGOs to relay and advocate for
the systemic changes proposed by best prac-
tices. Recognizing the challenges of community
acceptance and the time required for change, C.
D. a psychologist's supervisor, notes that “It took
us years to break the silence around domestic
violence” in southern Lebanese villages.

The beneficiaries of the projects implemented

in Southern Lebanon are socially vulnerable
groups with a shared concern for educating and
protecting their children. This common ground
transcends divisive factors such as refugee sta-
tus, origins, race, religion, and political or cultural
specificities, fostering community acceptance, as
stated by S.F., the Head of ALPHA's team in the
south.

This anthropological field study allows us to iden-
tify the success factors in promoting grassroots
or community action for good practices and pol-
icy improvement as well as those that prevent im-
provements. That all serves to acknowledge that
a meaningful engagement of participating local
leaders, donors, and the affected communities is
required to ensure effective policy changes.
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Data Analysis

The data is a collection of transcriptions to three
semi-structured interviews conducted by the
same interviewer. The duration of the recorded
interviews was around 40 minutes each. In addi-
tion, other data was extracted from focus groups
discussions.

The collected data was analyzed on three frame-
works: the social synergetic model, the critical
theory, and the participatory theory. After obtain-
ing the findings, they were compared to have an
idea where they converge to support the strength
of the findings and where they diverge. Then, the
research questions were answered accordingly
after discussing the results of the comparison.
These are followed by recommmendations inferred
from the obtained results.

The three frameworks: Social Synergetic Mod-

el, The Critical Theory, and the Participatory
theory share common criteria as Emphasis on
Community Engagement (Head, 2007). All three
frameworks recognize the importance of actively
involving the local community, including parents,
residents, and stakeholders, in the transforma-
tion process. They emphasize that community
engagement is a pillar for the success of commu-
nity schools (Capers & Shah, 2015).

Another criterion is the Recognition of Social
Issues and Inequalities. The frameworks ac-
knowledge the presence of social issues and
inequalities within the community and the public
education system. They agree that community
schools should address these issues to improve
educational outcomes and overall community
well-being (Dryfoos & Maguire, 2019). Moreover,
the Critique of Power Structures is a third crite-
rion; while the approaches may differ, all three
frameworks acknowledge the presence of power
structures within the public education system.
Whether through collaboration (Social Synergetic
Model), critical analysis (Critical Theory), or inclu-
sive decision-making (Participatory Theory), the
frameworks seek to address power imbalances
to create more equitable community schools.

The Importance of Participation is another
criterion. Each framework places importance
on participation in decision-making processes
related to community schools. They may vary

A Social Synergetic Model in education

in their approach to participation, but they all
agree that involving individuals, families, and the
community in shaping the school's policies and
practices is essential (Lasker & Weiss, 2003). In
addition, Commitment to Social Change is an-
other common dimension; all three frameworks
share a commitment to social change (Epstein
& al. 2018). They recognize that the transforma-
tion of public schools into community schools
represents a fundamental shift in the education
system, aiming for positive social change and
improved outcomes for students and the com-
munity as a whole.

The most important criterion is the Holistic
Approach of the three frameworks. While the ap-
proaches may differ in focus, they all promote a
holistic approach to education. They consider not
only academic achievement but also the broader
well-being and development of students within
the context of their community.

Community-Centered Decision-Making (Burford,
2017) is also a shared criterion. These frame-
works advocate for decision-making processes
that are community-centered. Whether through
collaboration, critical reflection, or participatory
methods, the community's voice and needs

are central to the decision-making process. In
addition, Addressing Root Causes is a common
dimension; while the emphasis may vary, all
three frameworks recognize the importance of
addressing the root causes of social issues and
educational disparities. They seek to understand
and confront the underlying factors that hinder
community school transformation.

Promotion of Equity is an additional common
criterion. Equity is a common principle across
these frameworks. They aim to create commu-
nity schools that provide equitable opportunities
and resources for all students, regardless of their
background or circumstances. An additional
important criterion common to the three frame-
works is the Empowerment of Communities (Mai-
er, & al 2017). These frameworks promote the
empowerment of communities to take an active
role in shaping their educational environments.
Whether through collaboration, critical engage-
ment, or participation, they seek to empower
communities to drive positive change.

While the specific methodologies and approach-
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es within each framework may differ, these
common criteria provide a foundation for stud-
ying and promoting the transformation of public
schools into community schools. Researchers
and practitioners can draw upon these shared
principles to inform their efforts and create more
inclusive, equitable, and community-centered
educational institutions.

A. The Social
Synergetic Model

Findings obtained by analyzing all the data using
the social synergetic model as a framework can
be summarized based on the following themes:
Individual Forces of Society, Societal Forces,
Cultural Forces, Contextual Forces, Change, and
Community School.

THEME 1 - INDIVIDUAL FORCES OF SOCIETY:

Values and Beliefs: The values, beliefs, personali-
ty, experiences, and parental influences within the
local society play a significant role in shaping the
school and education environment. The commu-
nity values education highly, considering it a top
priority, and places emphasis on children’s social
and personal needs before their educational and
mental development.

Personality: The personality of the mayor and the
school principal can impact the level of support
the school receives from the municipality based
on their visions concerning education.

Experience: Individual initiatives, like an expatri-
ate’s financial assistance evolving into a charity,
demonstrates the potential for personal efforts to
transform into social initiatives.

Awareness: Raising parents’ awareness about
the importance of educational activities can
lead to improved education for their children
and contribute to community-wide awareness
campaigns.

Specific findings from the study:

« House meetings were effective in giving parents
a chance to express their concerns and needs.

« Parents were more likely to accept Early
Childhood Education (ECE) when it was linked
to more productive economic trajectories in
adulthood.

A Social Synergetic Model in education

« Transportation free expenses, proper feeding
and watering of children, and desks arrange-
ments in classes were all important factors for
parents when deciding whether to send their
children to school or not.

THEME 2 - SOCIETAL FORCES:

Societal forces encompass cultural factors, social
class dynamics, and interactions with community
members.

Culture: The culture in various villages influences
the election of mayors, sometimes prioritizing
family history and connections over education and
competence. This can have a negative impact on
the school, as the mayor may not be supportive of
education or may not have the skills necessary to
manage the school needs effectively.

Social Class: Despite social class disparities,
there are intelligent students from extremely poor
families which makes it difficult for them to afford
going to school or getting the support they need
to succeed.

Communication: Communication with parents
and the community is essential for the success
of a community school. In addition, NGOs must
maintain transparent communication with local
society, powerful parties, and individuals when
explaining their projects and interventions.
Specific findings from the study:
» Communication with parents was effective
in changing attitudes towards psychological
support.
« The number of enrolled students increased by
20% after ALPHA's intervention in 2021.
« NGOs must have good communication with
the local society, the powerful parties, and the
people.
« [Itis possible to get support from rich locals
and/or expatriates.
THEME 3 - CULTURAL FORCES:

Cultural forces include language, communication,
and traditions.

Language: “Mutual services” and “media” are es-
sential for communication with municipalities and
the broader community to spread the word about
projects and their objectives, respectively.

Traditions: Traditions dictate that NGOs should
engage with municipalities and village represent-
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atives, such as mayors, mukhtars, and powerful
parties, before providing assistance. In addi-

tion, political parties, mosques, and churches

all influence pedagogical processes and can
either support or hinder projects; thus, cultural
acceptance of projects varies between villages.
Moreover, maintaining a neutral political position
is suggested for NGOs to achieve project objec-
tives. Furthermore, the traditional extended family
system is changing to smaller circles of families;
this can impact the way children are supported in
their social development.

Specific findings from the study:

e Traditions may accept projects such as musi-
cal activities in some villages and totally reject
them in other villages.

e Traditions have evolved, with some mothers
taking on new roles, and cultural acceptance of
projects varies between villages.

e All active parties must be informed of a project
or activity ahead of time, so that those who do
not want to participate will not try to prevent it
from happening.

THEME 4 - CONTEXTUAL FORCES:

Contextual forces encompass the economic
crisis’s impact on society and the relationships
between communicators.

Physical settings: The economic crisis has had
a significant effect on communities, schools and
the wider society.

Relationships between communicators: Re-
lationships between communicators, such as
social workers and local authorities, can influence
project success. Associations play roles in local
society if they know how to navigate sensitivities.
The support provided by municipalities varies
based on the availability of resources.

Specific findings from the study:

e Municipalities and local communities some-
times help financially and logistically in making
projects or activities possible, but this is less
common due to the financial crisis.

e ALPHA assesses the municipality's support
in human staff, providing electric power, and
transporting the needed material to where the
activity is taking place as satisfactory.

A Social Synergetic Model in education

e UNIFIL refuses to participate or support activities
unless there is an approval from the municipality.

e Political parties have an important presence in
each village and can play a positive or negative
role in supporting the schools.

e |nfluential people and organizations may be
limited in how much they can do, depending
on the local context and social norms.

e |t is important to take into consideration special
delicate issues when working in the community.

¢ Providing services, mainly financial support, to
needy schools is a key for acceptance from the
community.

THEME 5 - CHANGE:

Change is approached from various dimensions,
including changes in school-community interac-
tion, educational outcomes, and future opportu-
nities for transformation.

Community Change: Local communities and
environments are seen as catalysts for change
in educational, pedagogical, and health policies.
Effective communication and awareness-raising
can empower parents’ committees to suggest
positive changes since they are not always func-
tional or effective.

Interactions: Collaboration with local authorities,
parents, and media is essential to implementing
educational projects.

Educational outcomes: The educational system’s
hierarchy and bureaucracy is hindering changes
within schools.

Future opportunities for transformations: NGOs
may need to address the subconscious of
society to achieve meaningful change, given
the deep-seated nature of inherited beliefs and
values. Nevertheless, there are opportunities for
transformation in the future, if the school and the
community can work together to overcome the
challenges.

Specific findings from the study:

e There is a need to reform the public educa-
tional system in order to improve educational
outcomes.

e Private schools are more flexible than public
schools and are able to adapt to new findings
in education and pedagogies.
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e Education is not just about academic sub-
jects, but also about raising children in different
dimensions.

® The MEHE prevents school principals from
taking actions or communicating with NGOs
without its permission.

e The MEHE does not approve NGO interventions
or inputs in the school unless there is a clear
need, such as paying for Physical Education and
Art teachers. This is acting as a barrier preventing
NGOs from supporting the schools to change.

THEME 6 - COMMUNITY SCHOOL.:

e The “Raise a village to raise a child” approach
is emphasized, focusing on holistic develop-
ment starting with children, families, and the
entire community.

e Municipalities and communities sometimes
provide support for educational expenses,
infrastructure, and teachers’ salaries.

e Active involvement and communication with
all stakeholders in the community are key to
overcoming obstacles and ensuring project
success.

e The need to address the subconscious of the
society is highlighted as a challenging yet nec-
essary step for achieving lasting change.

THEME 7 - ECE INTERVENTION WITH THE
SYRIAN REFUGEES:

Stakeholders: The synergetic model of ECE
intervention for Syrian refugees is a collaborative
approach that involves all stakeholders, including
families, communities, and service providers. The
goal is to develop and implement programs that
are both culturally relevant and effective in meet-
ing the needs of children and families.

Culture and background: One key component of
the synergetic model is the need to understand
the family cultural background as it can influence
how families view early childhood education and
child development. For example, in some cul-
tures, it is believed that children should be seen
but not heard, while in other cultures, children are
encouraged to be more expressive. It is impor-
tant to be aware of these different perspectives
when developing ECE programs.

A Social Synergetic Model in education

Involvement: Another important component of
the synergetic model is the need to involve fam-
ilies in the planning and implementation of pro-
grams. This can be done through parent-teacher
conferences, focus groups, and other activities.
By involving families, service providers can
ensure that programs are meeting the needs of
children and families, and that they are culturally
appropriate.

B. The Critical Theory
Approach

Findings from the data analysis based on the
Critical theory approach are summarized based
on the following themes: Power, Discourse, Mar-
ginalization, Empowerment, Social Justice and
Change.

THEME 1 - POWER

Authority: The research highlights the authorita-
tive control exerted by the Ministry of Education
and Higher Education (MEHE) and the Center for
Educational Research and Development (CRDP)
over the curriculum in public schools. Principals
are not allowed to make changes without seeking
permission, which limits their autonomy. Commu-
nities and activists have no input into the educa-
tional curriculum. Political parties can play a role
in blocking the efforts of educational reformers
and promoting their own interests.

Privilege: Privilege is evident in the influence of
personal relationships with mayors and political
parties, where having a good relationship can
open doors and facilitate activities, even when
there may be disagreement.

Specific findings from the study:

e Access to educational resources and opportu-
nities is influenced by one's social connections
and political affiliations.

e Schools and communities with strong ties to
powerful individuals and groups are more likely
to receive support and resources.

e Schools and communities that are marginalized
or politically marginalized may face barriers to
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accessing educational resources and opportu-

nities.
Oppression: The MEHE through the existing
curriculum is seen as oppressive; as it restricts
change and innovation in the education system.
Additionally, the influence of political parties is
perceived as oppressive, suppressing initiatives
and potential change.

e The centralized control of the curriculum and
educational practices by the MEHE and CRDP,
as well as the influence of political parties, limits
the ability of schools and communities to meet
the needs of their students.

® A sense of oppression among students,
parents, and educators, provokes the feelings
of helplessness and powerlessness to make
changes to the system.

e The lack of trust between the school commu-
nity and NGOs on the one hand and political
parties on the other is another factor that
contributes to oppression. A quote from the
Head of the ALPHA team southern Lebanon,
which speaks to the deep-seated lack of trust
that exists between the school community and
political parties: "Any outreach tactics was,
beforehand, undermined by a profound lack of
trust on their part about what they are being
told, by whom, what was exactly provided for
them and what was “forbidden” for them to do
or to ask for."

This lack of trust is a major obstacle to edu-
cational reform and progress in Lebanon. It is
important to find ways to build trust and coop-
eration between different stakeholders in the
education system so that all students can benefit
from a high-quality education.

Resistance: Resistance is observed among
parents who are hesitant to send their children to
certain activities due to mistrust. However, trans-
parency and financial incentives can sometimes
overcome this resistance.

A quote from the ALPHA education team, which
speaks to the challenge of raising awareness for
a new vision for early childhood education among
Syrian refugee families: "The family cultural
background largely determining whether a child
will have the opportunity to benefit from ALPHA's
ECE services, raising awareness for a new vision

A Social Synergetic Model in education

for early childhood education among Syrian refu-
gees’ families was challenging”

This quote highlights the importance of con-
sidering the cultural backgrounds of students
and families when developing and implementing
educational programs.

THEME 2 - DISCOURSE

Ideology: The influence of religious institutions
(mosqgues and churches) on education is ac-
knowledged, emphasizing their role in shaping
the values and beliefs of students.

Hegemony: Political conflicts and the interference
of political parties are seen as contributing to a
negative impact on society. These parties can
obstruct the efforts of individuals and organiza-
tions striving for change.

Specific findings from the study:

e Political parties play a dominant role in the edu-
cation system, often undermining the efforts of
educational reformers and activists. "Within the
political conflicts that have never shown inter-
est in developing the world, this is what | was
telling you, that parties leave a negative impact”
(interview 1).

° Hegemony is dominant in the Lebanese edu-
cation system, where it is difficult to implement
changes that challenge the status quo. "I
mean, even in the periods a few years ago, as
an association or institution, you were able to
attend schools, they would allow you to hold
a seminar, do something. Three years ago,
MEHE decided that it was forbidden to do any
activity unless you get approval from the Minis-
try" (interview 2).

THEME 3 - MARGINALIZATION:

Exclusion: Public school parents’ self-marginali-
zation is noted, as many do not actively engage
in discussions about curriculum suitability for their
children. Exclusion is reinforced by the central-
ized nature of the education system, the reluc-
tance of parents to participate in decision-mak-
ing, and the exclusive practices of the Ministry of
Education and Higher Education.

Stereotyping: Financial capabilities in the area are
sometimes stereotyped, with resources primarily
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directed towards charity and material assistance
rather than educational development.

Discrimination: Discrimination is evident in the
difference in flexibility between private and public
schools. Private schools have more autonomy to
host various activities without seeking approval.
This can lead to discrimination against public
schools’ students, who may have fewer oppor-
tunities to participate in extracurricular activities
and learn about a variety of topics.

Subordination: The centralization of power in

the education system limits the agency of local
actors, including school principals and teachers,
leading to subordination to a centralized system
governed by MEHE. As a result, schools and
communities are often unable to meet the needs
of their students and to implement innovative
educational practices.

THEME 4 - EMPOWERMENT

Agency: The data reflects a desire for agency
and autonomy, particularly among educators who
wish to have more say in curriculum development
and school management.

Voice: Concerns about a culture of silence and
fear of expressing opinions are expressed,
suggesting that individuals feel constrained in
expressing dissenting views. This lack of voice is
due to a number of factors, including the cen-
tralized nature of the education system, the lack
of transparency and accountability, and the fear
of reprisal from the government or other pow-
erful groups. It leads to a lack of innovation in
education, and a perpetuation of existing social
inequalities

Participation: The importance of involving fam-
ilies in children’s education and development is
emphasized as a means of empowerment. As a
result of this lack of participation, many parents
and communities feel powerless to change the
education system, even though they have the
skills, knowledge, and motivation to do so.

Transformation: There is a desire for societal
transformation, challenging inherited norms and
seeking change in deeply entrenched systems
and structures.

A Social Synergetic Model in education

THEME 5 - SOCIAL JUSTICE

Equity: The importance of equity in education is
acknowledged, with an emphasis on providing
opportunities for all students.

Equality: Personal beliefs and values are dis-
tinguished from professional responsibilities,
highlighting the importance of providing equal
opportunities regardless of personal preferences.
Fairness: The need for fairness in the distribution
of resources and opportunities within the educa-
tion system is emphasized.

Dignity: Dignity is implicitly linked to the desire
for systemic change that respects the dignity of
individuals and communities.

THEME 6 - CHALLENGES

Change: The challenges of initiating change initi-
atives are discussed, with a focus on the impor-
tance of community-driven efforts and collabora-
tion. In addition, political parties play a dominant
role in the education system, often undermining
the efforts of educational reformers and activists.

Social Relations: Changes in social relations and
family dynamics are noted, with concerns about
increasing disconnection within extended families
which has a direct impact on the social develop-
ment of children.

Awareness: A decline in awareness and enthusi-
asm for education is observed among students,
possibly due to economic crises and strikes
affecting the education system.

THEME 7 - ECE INTERVENTION WITH THE
SYRIAN REFUGEES

According to the critical approach, the ECE
intervention on Syrian refugees should address
the deep-seated mistrust that many refugees
have towards outsiders. This mistrust can stem
from a variety of factors, such as the trauma they
have experienced in their home countries, the
challenges they face in their host countries, and a
lack of understanding about the services that are
available to them.

The importance of building relationships with the
refugees was observed to demonstrate the relia-
bility and trustworthiness of partners respecting
their cultural values.
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C. The Participatory
Theory

Findings from the data analysis with the Partic-
ipatory Theory as a framework, came out with
the themes: Participatory Process, Outcomes of
Participation, Benefits of Participation, Stakehold-
er Perspective, and Quality of Participation. The
Findings are summarized as follows:

THEME 1 - PARTICIPATION PROCESS

Involvement: Participation levels vary across dif-
ferent locations and contexts. Municipalities have
played a significant role in supporting education
during crises, covering teacher salaries and trans-
portation in some instances. However, the effec-
tiveness of municipalities varies from one village to
another. Involving the local community, activists,
and the broader world is essential, requiring trans-
parency and honesty in communication.

Decision Making: The decision-making process
involves various stakeholders, but it is influenced
by political parties and financial capabilities,
which may hinder or facilitate change.

Collaboration: Collaboration among different
stakeholders, including expatriates, rich individ-
uals, religious and political parties, can positively
impact educational initiatives. Collaboration may
start as an individual effort and then expands to a
group level.

Communication: Effective communication is
crucial for outreach efforts. Transparency in ex-
plaining project goals and values is essential for
gaining support and reducing resistance.

THEME 2 - OUTCOMES OF PARTICIPATION

Improvement: Participation has led to improve-
ments in community awareness, engagement,
and the quality of education. When parents and
families become more involved, they also be-
come satisfied with educational activities, and
consequently, children’s abilities and performance
would improve.

Effectiveness: Participation has proven effective
in enhancing education, raising awareness, and
addressing various challenges faced by students
and teachers.

A Social Synergetic Model in education

Satisfaction: Parents and families express
satisfaction with the educational initiatives and
support provided. Their understanding of the
importance of education has grown over time.

Sustainability: Challenges related to financial con-
straints and conflict dynamics pose threats to the
sustainability of educational programs.

THEME 3 - BENEFITS OF PARTICIPATION

Ownership: Ownership of educational initiatives is
crucial for their success. When teachers, parents,
and students take ownership of programs, they
tend to be more effective.

Accountability: Accountability plays a significant
role in easing the burden on teachers and making
them more productive. However, challenges
related to the educational system’s demands and
resource constraints persist.

Learning: Participation in educational initiatives
has led to learning experiences for both students
and teachers, improving the overall educational
landscape.

THEME 4 - STAKEHOLDER PERSPECTIVES

Parents: Parental involvement in committees varies,
with some parents actively participating while oth-
ers do not. Educating parents about the benefits of
early childhood education is an ongoing effort. The
quality and effectiveness of the Parents Committee
varies from one school to another since it is some-
times tailored to principal demands.

Teachers: Teachers often face challenges within
the educational system, including heavy work-
loads and demands. They benefit from external
support and collaboration with organizations.
Sometimes teachers receive part of their com-
pensation for teaching the refugees children and
the remaining is postponed upon further notice.

Students: Students benefit from improved educa-
tional quality and support services, helping them
overcome challenges and excel in their studies.

Community Members: Community members
recognize the importance of education in society
but often feel powerless to bring about significant
change. Power dynamics and trust issues influ-
ence community participation.
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THEME 5 - QUALITY OF PARTICIPATION

Authenticity: Ensuring authenticity in early
childhood education programs is essential, as
different societies have varying perspectives on
child rearing practices and education. Programs
should respect cultural norms and values while
promoting learning and development.

THEME 6 - ECE INTERVENTION WITH THE
SYRIAN REFUGEES

According to a participatory approach to ECE
intervention on Syrian refugees, it is essential to
consider the different perspectives on early child-
hood education, as each society has a different
representation of early childhood, child rearing
practices, family relationships and interactions.

In the case of Syrian refugee families, for many,
children at the age of three should be seen but
not heard, and they lack the maturity and the
capacity to be far from their mothers.

To convince parents of the importance of ECE, it
is important to point out the numerous benefits
for children, such as the fact that it can help them
to be more productive in adulthood, even if they
are forced to work like their siblings.

Comparison, Discussion, and Answers to the
Research Questions

After reviewing the data analysis for each of the
three frameworks: the Social Synergetic Model,
Critical Theory, and Participatory Theory, what
follows summarizes the convergences and diver-
gences in the findings:

A. Convergences in Findings:

Emphasis on Social Change, Critique of Pow-

er Structures, Importance of Participation, and
Community Engagement are the convergences
among the three frameworks. These points en-
hance the credibility and reliability of the research.
[t validates the importance of these aspects of
community transformation, providing a com-
prehensive understanding of the research topic.
These convergences also instill greater confi-
dence in the findings, making them more robust
and applicable to various stakeholders, including
policymakers and educators.

1. Emphasis on Social Change: All three frame-

A Social Synergetic Model in education

works converge in recognizing the need for
social change. They highlight the importance of
addressing social issues and inequalities in the
mixed communities of locals and refugees. This
convergence reinforces the idea that the frame-
works acknowledge the urgency of addressing
social challenges in such communities.

2. Critique of Power Structures: There is a con-
vergence in the findings related to the critique
of power structures. Each framework acknowl-
edges the presence of oppressive systems
and hierarchies that need to be challenged.
This shared perspective indicates a common
understanding of the importance of addressing
power imbalances.

3. Importance of Participation: The findings from
all three frameworks emphasize the significance
of participation for locals and refugees. They
recognize that involving individuals, communities,
and stakeholders in decision-making and prob-
lem-solving processes is crucial for achieving
positive outcomes. This consensus underscores
the universal emphasis on participation as a
means to empower individuals and communities.

4. Community Engagement: All three frameworks
stress the active involvement of individuals and
communities in shaping their own destinies.
This applies to both locals and refugees, high-
lighting the shared belief in the value of commu-
nity engagement for transformative change.

B. Divergence in Findings

Approach to Change, Analysis of Systems,
Scope of Analysis, and Approach to Power
Dynamics are the divergences of the frameworks
which offer several advantages. They allow for
deep exploration of the complexity of the re-
search topic, uncovering nuances, contradic-
tions, and layers of meaning. Divergence helps
in identifying the limitations of each theoretical
framework, prompting critical assessment and
boundary analysis. It also opens up opportunities
for synthesis by integrating unique perspectives
from each framework, contributing to a richer
and more holistic interpretation of the data.
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1. Deep Exploration of Complexity of the

Research Topic:

. Approach to Social Change: While all three
frameworks emphasize the need for social
change, a deep exploration might reveal nu-
ances in how they define and prioritize specific
aspects of social change. The Social Syner-
getic Model emphasizes synergy, collabora-
tion, and positive, collective action as a means
to create change. The Critical Theory often
employs a more critical and deconstructive ap-
proach to challenge and disrupt existing power
structures; while the Participatory Theory
focuses on participation in decision-making
processes and collaborative problem-solving.
For instance, the Social Synergetic Model

may focus on community-driven collaboration,
while Critical Theory might emphasize disman-
tling oppressive structures, leading to complex
discussions about the most effective strategies
for change.

. Analysis of Systems of Power Structures: A
deeper analysis might uncover variations in
how each framework conceptualizes power
structures and their impact on community
transformation. Social Synergetic Model fo-
cuses on collective synergy and collaboration
without always delving into systemic critique.
The Critical Theory delves deeper into the
analysis of systemic issues, including econom-
ic, political, and cultural structures; while the
Participatory Theory provides emphasis on
the participation in decision-making but may
not always address systemic analysis. The
Critical Theory, for example, might delve into
the historical roots and systemic dimensions
of power, while the Social Synergetic Model
might primarily address power dynamics within
collaborative efforts.

. Scope of analyzing the Importance of Partic-
ipation: The Social Synergetic Model offers a
practical model for addressing social issues
through collaboration and synergy. The Crit-
ical Theory has a broader scope, examining
various societal systems and their impact on
individuals and groups; while the Participatory
Theory focuses more narrowly on participa-
tion in decision-making processes. While all
frameworks highlight participation, a deeper

A Social Synergetic Model in education

exploration might reveal differences in how
they conceptualize and operationalize partici-
pation. Participatory Theory, for instance, may
focus on inclusive processes, while the Social
Synergetic Model may prioritize collective
action, leading to discussions about the bal-
ance between individual agency and collective
effort.

. Approach to Power Dynamics and Community

Engagement: The Social Synergetic Model ad-
dresses power dynamics through collaborative
efforts and synergy. The Critical Theory takes
a confrontational approach, seeking to disrupt
and dismantle oppressive structures; while the
Participatory Theory promotes active involve-
ment in decision-making and may address
power dynamics through inclusive processes.
Exploring community engagement may reveal
variations in how each framework defines and
measures community engagement. Critical
Theory, for instance, may emphasize en-
gagement as a means of challenging power
structures, while the Social Synergetic Model
may see it as a tool for community cohesion.

. Limitations of Each Framework:
a. Social Synergetic Model: A limitation of this

model might be its potential to overlook or
downplay deeper systemic issues and power
imbalances in favor of promoting collabora-
tion. It may need to critically assess when and
how collaboration can address deeply rooted
inequalities.

. Critical Theory: While Critical Theory offers a

comprehensive analysis of power structures, it
may struggle to provide practical solutions and
strategies for community transformation. Its
emphasis on critique may need to be balanced
with actionable steps for change.

. Participatory Theory: Participatory Theory's fo-

cus on participation might not always address
the underlying systemic issues that hinder true
community empowerment. It could benefit
from a more in-depth examination of how
participation intersects with power dynamics.

33



34

roulc Ul 9 Q,LLQLQUIJJ‘UJI@jgm

&odnol

GUADI e 593rin G156 6 dsloll 131 aslall

ol alile Al dioall LJgi cun djall cluwg)

iy el gl oo JAT lailélle aAuig

) e U b 9 duujaodl Gl Gl il el

&LES & lal) éuo U1 il jlavod! Loy U of pou el 8Ja i

A jaodlubla) ulcduulg

clodnll o alég ol jop o :aicloiall asunl

o0 sl o)l e ey allé diclodal

ol lATlgloni gi1an 6 u6s cilials

anlhil uglholipeal e Jonallgldwjael

elal 595 dodaodig Jall go Jnlgil: Jnlgill

@logAnl j1e Cloioll Lleg .dlicoinod duujaoll

(ol goinol 6o @lad Jnlgi Lle Kslag of LAl

Junld) A e boaic alpallig dnluul cila ljalig

. U5l hihAg @ jlitol

Buuljall oo 62370 20D

10 @8lg.oll JET L8 UES Jall go Jnlgill glb e
el ol

AL A0 /T duanis Aol Ollaiaac alj e
Lol k:,Q«l_QJT»

JAuiy Jnlghi ol dlogAnl e cilohioll e e
alnludlch uljalg (el godnod g0 2o
Juldlg

o¥g yllno b bl o aca Gle Janall gho) o

a8l Jolgell - ULl jgaoll

208G Jolgiig acll aislail Jolgll oAl
Jnlgil) 649 «polle Pleg cadaliiodl culboaadh :ac Ul
clogleoll it Jal o guwgll godnolig clialul 6o
- Joluio JAiiy mshalg &) uitodl Jgo

Lo dlogAandl e cilodAiodl claledl i :lle
il gy 66l Salul oo 6o Jelail
Baclutoll Ll 18 dnlul olh Uljallg pilAoJlg
@olgallg alwlndl ula Il eUs Jl sl g

lag digy il liloc)l e il e ion yuilialig
wliy A laislel gl @it 6ackiuio e 628
LAyl e i8)g .50l Cuniny @) uito L) Gelodoll Jguol
Wdgo Ll BlanldogAnl e cilodhiodl Lle

Gclodall Jjlul gagol -

NIEVENTINAE WUV VIR NAL ol Aol

W bl (elodnll il gagod Akl bl
599J9 &oinol) diajall Gedll:aulil jglaodl e
e Ulg 618l 59lg dislail sgdllg dicloinll
Acoinol duujnolg

&odaol) djayall 58l - Joll jgaoll

Wladic oJlg roudl uic i :ladic oJig oudll

&olnol o Jall piligujlailg ainAiilig

fouleilig duwjaodlady J4Adds 8 Wolaljga Glaoll

5906 AJgJgl o uic g 1iA ol el oda ol uxw

Ju8 dinAiilig dicloinllalghl bl Gle j4 g

Gipalg Godle il pohnil

J10g Al i) dlnAl gl o :aln Al

olbll Gl el sgiiio Gle 87 o duujaol

el loai iy Gle el dialul o dusjaol

G JloJl o alls @ajall il jaliodl aungd 6yl

1A Jot J J3al sallg (pic odlanl aoios

Adclodal il JlainAdiliaganll Jgai ailAo

dloal Joa Jall gy ol il yAoy:ducglll

JAslouled 1536 of dloule il ln il

Junj durgi cillon 8 doaliioll Jlg il

&wlg JAiy goinol

Suulall oo 8330 2L

Jall clinc] (6 aLEs aljiodl cileloinllcils o
ajllbgpweglao (o pucildangs

agonlialayo (9 pulcll Jous Joysl Jallgls e
L6 a1ol] JAl Gl litos ablijlaic (ECE) 6)AL0l
Al G

i) pouadig el ailaod doallculs e
ganll,8 cillglnl Ay uwlioll Ulidig
Ll ol Wuw Jall Jyd) abao Jolgr lawc o,
ol Jleadlil Juw gl Jgo

;8 oinol IegﬁJI—(:,]LiJIJg:oJI

aisloll Jolgcllairoinoll 5900l Jodlli
alyal @o wllelailg alclodnll adunll ciliAsoliang



3. Opportunities for Synthesis:

a. Integration of Collaborative and Critical Ap-
proaches: Combining elements of the Social
Synergetic Model and Critical Theory could
yield a more comprehensive approach. This
synthesis could involve using collaboration
as a means to empower communities while
critically assessing and challenging oppressive
structures.

b. Balancing Participation and Systemic Analysis:
Synthesizing Participatory Theory with Critical
Theory might result in a model that values both
participation and systemic analysis. This could
involve using participatory processes to inform
critical analysis and vice versa.

Therefore, these discussions may pave the way
for new theoretical developments and innovative
approaches to community transformation that are
more responsive to the complexity of real-world
situations.

In summary, the convergence in findings
strengthens the credibility, comprehensiveness,
and confidence in the research done, while the
divergences offer advantages like deeper explo-
ration, limitation identification, and synthesis op-
portunities. Acknowledging and discussing both
convergence and divergence in the research
enriches the overall analysis and contributes to a
well-rounded understanding of the topic.

Research Questions

There are three research questions investigated
in the collected data from the interviews and
focus groups discussions. What follows are the
answers to the research questions.

RQ1: What are the assets in the Lebanese
public schools that support their transfor-
mation into community schools?

Despite the many challenges facing Lebanese
public schools, there are a number of assets that
can support their transformation into community
schools. These assets include:

Human resources: Lebanese public schools have
a dedicated and talented workforce, including
teachers, administrators, and other staff. These
individuals have a deep understanding of the
needs of their students and communities, and

A Social Synergetic Model in education

they are committed to providing a quality educa-
tion for all. This workforce is often oppressed by
the Ministry of Education and Higher Education
(MEHE) and political hegemony.

Community support: Parents and other commu-
nity members generally value education and are
willing to support schools, while they may not
always be actively involved in the schools, they
are willing to play a role when they are invited and
empowered to do so.

NGOs: There are a number of active NGOs in
Lebanon that are working to support public
schools and promote community involvement

in education. These organizations can provide
financial resources, technical assistance, and
other forms of support to help schools implement
community-based initiatives.

RQ2: What are the challenges behind
achieving the transformation to community
school in the Lebanese context?

The transformation of Lebanese schools into
community schools is fraught with a multitude

of challenges and barriers, reflecting a com-

plex interplay of socio-political, economic, and
cultural factors. One key challenge is the variable
level of municipality participation in supporting
school changes. This often hinges on the per-
sonal interests and educational vision of the local
mayor, along with the availability of resources. In
Lebanon, the election of mayors is influenced by
community culture and perceptions, which can
prioritize family history and power over educa-
tional qualifications for the role. Such dynamics
can hinder the alignment of municipal leadership
with educational goals.

Parents' involvement in school activities and their
support for education is another obstacle. Many
parents, particularly Syrian refugees, tend to send
their children to school primarily when transporta-
tion and essential provisions are provided for free.
This transactional approach to education can
hinder the establishment of genuine community
engagement within schools.

Non-Governmental Organizations (NGOs) are
vital actors in the transformation of schools into
community centers. However, their effectiveness
depends on their ability to engage with all com-
munity stakeholders, including municipalities and
political parties. The presence of religious insti-
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tutions, such as mosques and churches, further
complicates the educational process, as they can
shape perceptions and attitudes towards educa-
tion.

The socio-economic challenges imposed by
Lebanon's economic crisis add another layer

of complexity to the transformation efforts. This
crisis affects the availability of resources and can
hinder sustainable changes in the educational
system. Political parties, which play both positive
and negative roles within communities, can influ-
ence educational agendas and priorities, some-
times at the expense of genuine reform.

The structure of parents' committees, often tai-
lored to align with the school principal's priorities,
may hinder their effectiveness in suggesting
meaningful changes. Additionally, the hierarchy
and bureaucracy of the Lebanese educational
system restrict school principals from taking
proactive measures or collaborating with exter-
nal entities without approval from the Ministry of
Education and Higher Education (MEHE).

Cultural factors, including deep-seated beliefs
and values within communities, can resist and
obstruct change. To achieve meaningful trans-
formation, these cultural aspects need to be
addressed, as they contribute to the inertia of the
educational system.

Furthermore, the lack of political leaders in Leba-
non dedicated to effective educational leadership
exacerbates these challenges.

The presence of Syrian refugees with diverse
cultural backgrounds also poses challenges,
particularly in early childhood education. Their
unique needs and experiences must be consid-
ered in the transformation process. Moreover,
the lack of community and activist input into the
educational curriculum limits the adaptability of
schools to the changing needs of society.

Lastly, the centralization of educational control
within MEHE, with limited room for external
parties to drive reform, hinders flexibility and
innovation within public schools. This lack of flexi-
bility contributes to the rigidity of the educational
system and its inability to adapt to new findings
in education.

In summary, the challenges facing the transfor-
mation of Lebanese schools into community

A Social Synergetic Model in education

schools are deeply entrenched and multifaceted,
encompassing political, cultural, economic, and
administrative dimensions. Addressing these
challenges requires a comprehensive approach
that involves various stakeholders and acknowl-
edges the need for systemic reforms in the Leba-
nese educational system.

RQ3: What are the best practices support-
ing community school transformation in the
Lebanese community context?

In the context of transforming Lebanese schools
into community schools, several best practices
have emerged to support this endeavor. One
key practice is the experience of successful
individual initiatives, often initiated by expatriates,
who provide financial assistance and gradually
develop these efforts into comprehensive social
initiatives. These initiatives serve as a testament
to the potential impact of personal commitment
and resource mobilization.

Meetings designed to raise awareness among
refugee parents have proven effective, particu-
larly when they are tailored to address parents'
specific needs and concerns. Financial support
incentives offered during these meetings have
also played a significant role in increasing par-
ents' willingness to send their children to schooal,
thereby fostering a stronger sense of community
involvement.

Transparent communication by NGOs with the
local society has been instrumental in gaining
acceptance for various activities and projects.
Collaboration between NGOs and municipal
authorities has been particularly effective when
based on mutual service provision or the ex-
change of services. This collaborative approach
strengthens community bonds and promotes the
success of educational initiatives.

Disseminating information about project objec-
tives and activities through the media has been
a successful strategy in convincing both parents
and the broader social community to accept and
participate in these initiatives. It serves to build
trust and garner support.

Maintaining a neutral political stance is crucial

for NGOs working on the ground, as it ensures
that their activities remain inclusive and avoid
unnecessary political controversies. Ensuring that
all active community parties are informed about
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projects and activities in advance, along with
their objectives, minimizes negative reactions and
fosters a sense of community ownership.

Effective communication skills and a nuanced
understanding of sensitivities are vital for NGOs,
particularly when dealing with delicate issues.
UNIFIL's practice of seeking approvals from
municipalities before supporting activities demon-
strates the importance of collaboration.

Financial support remains a key driver for the
acceptance of services within the community.
Before the economic crisis, municipalities used to
provide support for educational expenses, infra-
structure, and even teachers' salaries, highlight-
ing the role of financial resources in sustaining
educational transformation.

Recognizing that local communities and their
environments serve as catalysts for change and
reform is essential. While they may not represent
the entirety of change, they play a pivotal role

in initiating and reinforcing the transformation
process. Lastly, cultural relevance and respon-
siveness are paramount, especially in early
childhood education programs for refugees.
Ensuring that such programs meet the cultural
needs of children and their families is integral to
their effectiveness.

In conclusion, the best practices supporting the
transformation of Lebanese schools into com-
munity schools underscore the importance of
community engagement, transparent communi-
cation, collaboration, financial support, and cul-
tural sensitivity. These practices reflect a holistic
approach that involves multiple stakeholders and
a deep understanding of the Lebanese commu-
nity context.

A Social Synergetic Model in education

Discussion and
Conclusion:

In order to have a clear realistic vision about a
successful story of the Community School, Fin-
land is chosen as an example to follow.

Pasi Sahlberg (2014) wrote about community
schools in Finland in his book Finish Lessons:
What can the world learn from educational
change in Finland. In the book, Sahlberg dis-
cusses the importance of community schools

in Finland's educational system, and how they
contribute to the country's high student achieve-
ment. Sahlberg argues that community schools
in Finland are successful because they are
well-integrated into the local community. They
offer a wide range of services to students and
their families, including early childhood education,
after-school programs, and healthcare. Commu-
nity schools also play an important role in pro-
moting social cohesion and well-being. Sahlberg
concludes his chapter on community schools

by arguing that they offer a valuable lesson for
other countries that are seeking to improve their
educational systems. He writes: "Community
schools in Finland are a model of how to provide
a holistic education that meets the needs of the
whole child. By integrating schools into the local
community and offering a wide range of services,
community schools help to create a supportive
environment where all students can thrive." The
Finnish education system is highly decentralized,
with a great deal of autonomy given to schools
and municipalities. This means that there are
many opportunities for community stakeholders
to get involved in decision-making. Some of its
characteristics are: Serving on school boards,
participating in parent-teacher associations,
volunteering in schools, and providing financial
support. There are some challenges to imple-
menting the Finnish model of community involve-
ment in education in Lebanon. One challenge is
that the Lebanese educational system is more
centralized than the Finnish system. This means
that there may be less opportunities for commu-
nity members to get involved in decision-mak-
ing. Another challenge is the political hegemony
which oppresses decision-making. Nevertheless,
one way out is by emancipation, the process of

39



roulc Ul 9 Q,LLQLQUIJJ‘UJI@jgm

U] Lo LT Ul.oAm a4 jlitedl dujléo elad oo rat g
a0 elanil Jocd Glleayyalh (jgA) ol oo (atey

62 Jo I 51 g ol duujaoll g ol

1ok e U iloailg adodl Gl alay aoic aliod

[olauo

bl oo

Uil asiaj 9 ALgonoJl bl Cuoand i

tlwlil gargpito UslEgill (o dicoino
€gpiLodlénamy allon)l loasg el gy oleony
adoaw Jl ujlaed! (8 roulel a2 unnd I Jgl
g0l alnyo (8 kel Jug s L 5.9

ol aflaAl Glod g cpn Ll aligh 6 44 Lo
epito J4 Joa elodall Jlodl ol dlisolig

A Jlirodl (i Ujgund Lo 13l AULALDL g AT ol JI o)
13 9 «&odaodl Iljases Ao «&dcoiaoll
Acw adleiol Janll 6 piodl cilalawil el aanl
U G il e ciliadl Jl eg ol Ulga
wginll 8 uilcoinol (cloinlliplailajany

8 ULEQ 4 Juitol) vile odaodl el doglao ¢yeg
JAlnan (,89.4lolg dw fil plA (6 Juci ¢l

o andl JUA elag dials bl aluléed o el
e UG obwba! el i agag (ALl

9 @600 Jlgal L) (8 5Ll il 6o

AAT 8 gllg Al duloig roule 1l J4lito daleo
@] Ul GLodl g AN G181 do jLUIl el ja
e Wl alnl el bl ,8 ablal e
Qi L8 dnlul 593 @bl g ol sl
Lo of ol 8 Lpued i Ul dloc
Jal o ablull lpu e b giodaodl Sl bl g

U yAalg alonlig pudcil) &DQT‘FOL@ Sl Jgng
8l Lin oaya) anl

ar Wy bl o Jleiadlihe Al

JalroJU 8 eodl 04 Ll Ol ool Al

alelall lanl @o dolhio aud Lléo ljal Jio
&odnol clacl eo uA felegoao 2lpolg alwlwl
AUl @ luiodl plad pdlo oo 6alalwll elaAg
acdilod dcgono 0an Wby JuAjpasiuy
Wb U Glwbul angl clungl el Jal o
uand Jal pog Al 6ag . seluioll Acid) diicoll
JAS OlitiAlg godnod dlied 8l cduw oo

40

Jlaudir aod) Jal o gl (pall gulll (o
ol 8 dunliul iy JAlitedl Jolgomal)
ulalnnolbaAai gl ) Ue alglldw i 99

Al @« pAaiig

bl Guilwil (Agaill j1eai-€

Jahj e Ao U (8 cbaldl (jgAl of A o)
cljoao W8 e Jeloli ey diow il yujhodl
Jugoilaule (irglyg digy il ddiniolg yu ool
Ol el 416 o 24lUIg & pglad cilnliiy

g itodamy un iU Ly g il laly cuols
aloc alul) « §gJuiroll Lomjgal clnf 6aleh ojliiclg
QoL A il a0l Lo (g4 (i ialy i) jigs
&oinoll L8 lonjgadoilio Gl giialdlcar A
£91iLoJU Ul Lo @odaol clbacl gaiig

gilnoll ginlnisll Joc yags glon -o
8w 9 (16 Wl eg pitodl 16g) Ll Uj4a LoA
AWl Aol (e Lodal- (s o ag JigulogAg Aa
1y, dgalnl) diduul o il go Jolel o
Jallmea ol JIa8lall a8 ool mail oo
il he Al go Jole il Al oo 6ailw g
UAs Cigiw @)l §20 Gleg g uitoll 18guuw gy il
JAolg JigungAlig Gallg dnbl algo Loleol
U0 ariong .ol cloleg guicloinll gulolellg
B)9l00l GinlioJl (10 gl L p8g it L sé A
lua1Jg- godaodl (o unlniA Ul @uAg) oty
9 ool AL lue ~lode ol bl

olal&wl cpalleEpblac) . Jal @aLocuog
Al 0inol a4 itoll 1o 126 Lasl g1anl ALEs

SIEYEPN Y
08 Godle il eoin ol @b @il aal il cuy
9 puitodl Wbl 8 a4 Jlitoll e Ly juég uild
Q,LL.DU|\9J|9_£LJ.DCQJ_LLL0J|LM.OJQ5JLLLLOLLQQD
Ul jodl e Jonl aAjao alicoll w@ln i culhg
e Jaodig Jallg algllialaiiuls .ajlgol plaAiiulg
wyrabg .6l clacollg wlalicdl o ¢jgujaioig
atinliis loajga daleilacy JAoll glialdl



freeing people from oppression. Critical theorists
believe that emancipation is possible through
collective actions such as:

Support education reform: Education reform
efforts can help to reduce the opportunities

for political interference. For example, reforms
that decentralize decision-making and promote
school autonomy can make it more difficult for
political parties to influence the curriculum and
other aspects of school operations.

Provide financial support: Movements against
political interference in education often need
financial support to cover the costs of organizing,
campaigning, and providing legal assistance.
Individuals and organizations can donate money
to support these movements.

Promote media coverage: Movements against
political interference in education can benefit from
media coverage. Individuals and organizations
can help to promote media coverage by sharing
information about these movements on social
media, writing letters to the editor, and contacting
journalists.

Build coalitions: Movements against political
interference in education can be more effective if
they build coalitions with other organizations and
groups that share their goals. This can help to
broaden their base of support and increase their
influence.

Provide training and resources: Movements
against political interference in education can
benefit from training and resources on topics
such as advocacy, organizing, and legal rights.
Individuals and organizations can provide this
training and resources directly, or they can sup-
port organizations that do so.

Protect activists: Activists who work against polit-
ical interference in education may face retaliation
from political parties or government officials.
Individuals and organizations can help to protect
activists by providing them with legal support and
by raising awareness of the risks they face.

Having concluded our examination of the
measures necessary to empower movements
against political interference in education and
foster a more independent and impartial edu-
cational system, it is imperative to recognize
that implementing these changes is a long-term
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emancipating endeavor. While Lebanese citizens
understandably seek faster solutions to navigate
the inflexibility of the current educational system,
it is crucial to strike a balance between immedi-
ate actions and sustained, transformative efforts.
In light of this, we present a set of recommenda-
tions, encompassing both long-term and short-
term strategies, aimed at reversing the status
quo. These recommendations aim to equip the
new generations with the practical educational
and social skills that will enable them to become
agents of change, fortified by the power of sci-
ence and knowledge.

Recommendations

In the Lebanese context, given the current sit-
uation and the reliance on international funders
to finance educational initiatives and support the
educational institutions affected by the govern-
ment's collapse, responsibilities can be divided
into three levels. At the top are the international
actors and funders who are primarily responsible
for funding these initiatives and providing essen-
tial support. On the ground level, we find local
organizations, communities, and civil society
actively engaged in project implementation. Here,
the emphasis lies on their inclusion and involve-
ment in the decision-making process. In the
middle, the government holds the responsibility
of creating a conducive environment for plan
execution and enacting the necessary policies to
facilitate this process.

Therefore, our recommendations are on three
levels. Given that, at each level, we must work on
comprehensive changes in education, politics,
and societal structures to tackle the fundamental
sources of inequality and marginalization, par-
ticularly among Syrian refugees and vulnerable
communities. It is equally vital to stress the need
for transparent and inclusive communication
throughout the planning and execution of edu-
cational initiatives, ensuring that all stakeholders
are active participants in the decision-making
process.

For the international actors:

For international stakeholders, it is imperative to
establish robust coordination with local actors
and government, facilitating the development of a
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comprehensive educational strategy that ensures
projects are interconnected and sustainable,
rather than isolated or disjointed. This collabora-
tive approach fosters greater impact.

Furthermore, engaging in active communication
with local organizations and communities is of
paramount importance. This not only ensures
that projects align with the specific needs and
concerns of the local population but also involves
them in the implementation process, fostering

a sense of ownership and synergy within the
community.

[t's important to encourage collaboration be-

tween researchers, policymakers, educators, and
community members to develop holistic solutions
by leveraging diverse perspectives and expertise.

To promote programs that empower individuals
and communities to understand and challenge
oppressive power structures, fostering a culture
of participation and engagement.

For the local government:

As for local governments, their role as intermedi-
aries between international actors and funders is
crucial. They must ensure that funds are directed
to the right areas and communities, supporting
holistic, sustainable educational plans that ad-
dress the needs of underserved regions.

Additionally, local governments should actively
contribute to policy development in the education
sector. Acknowledging that public schools are
indispensable, they should advocate for policies
that reflect the societal demand for accessible
and just educational institutions, with the direct
involvement of local communities in the deci-
sion-making process, thus ensuring cultural
sensitivity and shared responsibility for education.

To develop an ethical framework to govern rela-
tionships between all stakeholders, fostering trust
and accountability.

To establish a support network for public schools
that involves parents, municipality members,
volunteer teachers, principals, local entities,
university students, and professionals to enhance
the overall learning experience in an inclusive
education setting.

To shift toward decentralization as a means to
empower local public schools, creating proto-
types with defined roles, tasks, and adherence to
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standards such as SSM (Social System Mod-
el) standards, with reference to AEI standards
(Toolkit p. 74+). This approach can lead to more
effective community engagement and locally
tailored solutions.

For local NGOs and civil society:

To encourage interdisciplinary collaboration to
develop comprehensive solutions, involving re-
searchers, policymakers, educators, and com-
munity members. This collaborative approach
leverages diverse expertise.

To promote education and awareness programs
that empower individuals and communities to un-
derstand and challenge oppressive power struc-
tures, fostering participation and engagement.

To consider implementing immediate, short-
term solutions, such as organizing after-school
interdisciplinary activities that teach 21st-century
skills. These activities can be led by community
members with expertise and local NGOs in var-
ious settings, including community centers and
clubs.
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Conclusion

In conclusion, these three theoretical frameworks
are offering complementary perspectives on the
multifaceted challenges and opportunities within
the realms of education, community develop-
ment, and the integration of Syrian refugees.
While they converge on the need for social
change, critiquing power structures, emphasiz-
ing participation, and highlighting community
engagement, they diverge in their approaches to
change, levels of systemic analysis, and strate-
gies for addressing power dynamics.

To effectively address the complex issues identi-
fied in the findings, a holistic approach that draws
from the strengths of each framework is bene-
ficial. This approach would involve collaborative
efforts that recognize the importance of commu-
nity engagement, while also critically analyzing
and challenging systemic inequalities and power
imbalances. Furthermore, transparent and inclu-
sive communication is essential in bridging the
gaps fostering a comprehensive understanding of
the issues at hand.

By implementing these types of interdisciplinary
activities, after school clubs can promote com-
munity involvement and help students to develop
the skills they need to succeed in the 21st cen-
tury workforce and become active citizens and
agents of change in their communities.

Evaluating the outcomes of these activities would
be a valuable suggestion for future research. This
research could help to identify which activities are
most effective in promoting community involve-
ment and developing students’ 21st century
skills. The research could also help to develop
guidelines for schools on how to implement these
activities effectively.

By implementing these short-term recommmenda-
tions, communities can begin to build stronger
ties and promote student and community learn-
ing and success.

Future Openings for Research

Long-Term Impact: Investigate the long-term
impact of participatory educational initiatives on
communities, exploring how sustained involve-
ment and engagement lead to lasting social
change.

Comparative Studies: Conduct comparative

A Social Synergetic Model in education

studies across regions and contexts to under-
stand how the effectiveness of various frame-
works may differ based on cultural, political, and
economic factors.

Policy Analysis: Analyze education policies and
their alignment with the goals of social justice
and community empowerment, identifying areas
where policy changes can lead to more equitable
outcomes.

Psychosocial Factors: Explore the psychosocial
factors that influence individual and community
engagement in educational initiatives, including
factors like trust, fear, and cultural norms.

Conflict Resolution: Examine the role of edu-
cation in conflict resolution and peacebuilding,
especially in regions with ongoing political and
social conflicts.

By pursuing these avenues of research and
implementing the recommendations, stakehold-
ers can work towards creating more inclusive,
equitable, and just educational systems and
community development initiatives that benefit
all members of society, including Syrian refugees
and marginalized communities.
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